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HIGH SCHOOL
Me 
(16 Years Old, Elsik High)

• Formal Learning 
• Growe’s (1991, 1994) Staged Self-Directed Learning model 

• Moved from being a Stage 1-Dependent Learner to a Stage 2-
Interested Learner: “motivated and confident but largely 
ignorant” (Merriam, et. al., p. 117). 


• Very little movement toward being a Stage 3-Involved Learner 
• Most of my instructors, however, were T1-Authority, expert. 


• Lecture

• Immediate correction.

THE GAP
Not Me 
(1993 Gap Ad Campaign)

• Non-formal Learning 
• Achieved Certification in various levels of management and leadership 

tracks

• Instruction was largely T2-Salesperson, motivator.



THE GAP

However, there were some opportunities for a T3-Facilitator matched with 
me being an S3-Involved Learner in the classroom, structured training 
sessions.

Probably some cognitive apprenticeship going on as well. I’ll develop this 
later
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Hybrid and Non-linear blend of formal, non-formal, and informal learning. 

THE MILIEU OF QUASI - FORMAL LEARNING

FORMAL THE UNIVERSITY OF HOUSTON

• College

• Formal – Enrolled in three different undergraduate programs


• Southwestern College, Christian School in Waxahachie Texas

• Houston Community College

• University of Houston




THE MILIEU OF QUASI - FORMAL LEARNING

FORMAL THE UNIVERSITY OF HOUSTON

DROPPING OUT

• Dropped Out…

• Why do people drop out? 
• “For some, a combination of psychological and social factors act as a 

barrier to participation. Rubenson (1988, p. 259) points out that “only 
when we include structural factors and analyze the interaction between 
them and the individual conceptual apparatus does an interpretation 
become possible. Adults’ readiness to learn and barriers preventing it … 
can be understood in terms of societal processes and structure, 
institutional process and structure and individual consciousness and 
activity” (Merriam, et. al., p.67).


• Deterrents Participation Scale (DPS) – Darkenwald & Valentine (1985) – 
typology


• Lack of confidence

• Time constraints

• Low personal priority

• Cost

THE MILIEU OF QUASI - FORMAL LEARNING

INFORMAL BOOKS, BOOKS, AND MORE BOOKS

Dropped out of formal learning but transitioned to a wildly non-linear blend 
of non-formal and informal learning.

Informal Self-Learning (15 years, Late 20s and 30s)

• According to Cross (1981), 70 percent of adult learning is self-directed

• According to Tough (1971), 90 percent of all adults conduct at least one 

self-directed learning project a year. 

• I find Garrison’s Model applied to my hybrid approach to be a helpful 



lens for understanding much of this phase of my learning.

• “Educational self-management concerns the use of learning 

materials within a context where there is opportunity for 
sustained communication.”


• Motivation

• Self-monitoring and self-management

• An ability to use a repertoire of learning strategies.

• The ability to be reflective and think critically


• What aided this was a learning community, a support-group…this will be 
a theme that resonates throughout my story. 


• I believe this is the factor that holds the other factors into place.

• A Relational Ontology – “The basic contention of a relational 

ontology is simply that the relations between entities are 
ontologically more fundamental than the entities 
themselves.” (http://people.bu.edu/wwildman/media/docs/
Wildman_2009_Relational_Ontology.pdf)


Avid reading 

THE MILIEU OF QUASI - FORMAL LEARNING

NON-
FORMAL VINEYARD LEADERSHIP INSTITUTE

Non-formal 
a.	 Vineyard Leadership Institute

b.	 Summits, conferences 

c.	 Experiential learning

d.	 This ultimately turned out to be a 20-year project.
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In some ways, all of these have come together in a sort of quasi-formal 
process. 
Why can I say this?


• I never finished my undergraduate degree at University of 
Houston.


• Combined educational hours are over 120 but I changed/
transferred too often. 


• When I applied to participate in a well-respected Seminary 
program for an MDIV, I had to appeal through a rigorous writing 
project to be accepted. I was given an academic exception for 
life experience under guidelines from the Commission on 
Colleges of the Southern Association of Colleges and 
Schools (the same accreditation agency as Texas A&M). 


• Though I did not receive a diploma, I felt that the academic 
exception validated my combined learning experiences as 
fulfilling the Bachelor’s Requirements.
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In my job, I oversee a group of pastors throughout the Houston area.

• I have to wrestle with very important issues


• Immigration

• LGBT

• Biblical Interpretation

• Other theological and societal issues. 


• I belong to a COHORT of other leaders who wrestle with these issues 
together.


• I believe the best image for what happens through this cohort to 
be “Transformational Learning.”


• Transformational learning occurs when there is a 
transformation in one of our beliefs or attitudes (a meaning 
scheme), or a transformation of our entire perspective (a 
habit of mind) (Merriam, et. al., p. 133).




MEZIROW’S 
PSYCHOCRITICAL APPROACH

TRANSFORMATIONAL LEARNING

• These cohorts might illustrate a form of rational and linear process that 
fits within Mezirow’s Psychocritical Approach - Transformational 
Learning


• If we reduce, as our text does, Mezirow’s 10 steps of transformational 
learning down to four main components, we can see these at work in this 
practice.


CONVERSATION GROUP 
& MEZIROW’S PSYCHOCRITICAL APPROACH


DISORIENTING DILEMMA

The first component is Disorienting Delimma… 
• Something from our experience poses a challenge…

• For instance, congregants are divided over the issues related to 

immigration and how an organization like ours should help.

• We feel the pressure and want to lead with conviction in a way forward.

CONVERSATION GROUP 
& MEZIROW’S PSYCHOCRITICAL APPROACH


CRITICAL REFLECTION

The second component is Critical Reflection… 
• Before we ever meet as a cohort, we engage in significant reading and 

critical reflection about the topic.

• This usually takes months or longer. 


CONVERSATION GROUP 
& MEZIROW’S PSYCHOCRITICAL APPROACH


DIALOGUE

The third component is Dialogue…

• Mezirow’s instructions are helpful: “Discourse is not a war or a debate: it 

is a conscientious effort to find agreement, to build a new 
understanding” (as cited by Merriam, et. al., p. 134).


• We’ll meet for three days and discuss perspectives.

• Sometimes, like the issue of immigration, this involves another level of 

discussion.




• We traveled down to McAllen, met with a relief group, met with 
immigrant families, tried to get into the “detention centers” (a 
project that is still underway).


• Convictions begin to emerge.

• What I call “new convictions” might be understood in Mezirow’s 

language of “meaning scheme.”  
• There is often a transformation in our “meaning scheme.”

• But often this results in a paradigm change in terms of how we 

posture ourselves in general in terms of the broader religious and 
even political landscape (“habit of mind”). 


CONVERSATION GROUP 
& MEZIROW’S PSYCHOCRITICAL APPROACH


ACTION

Lastly, this inevitably leads to some sort of Action. 

• A way forward has to be forged.

• For me, it ended in a message that I delivered to my congregation

• And then organization of formal action to make a difference based on our 

convictions that emerge. 


MEZIROW’S 
PSYCHOCRITICAL APPROACH

TRANSFORMATIONAL LEARNING

Let me add that there is also a Non-Linear element to all this.

• Sometimes the course of our discussion (dialogue) actually adds an 

additional layer of experience that we have to sort out.

• New issues arise that we were not aware of when we entered into the 

critical thinking process. 

• Sometimes, the process seems to work exactly in reverse. 


• That is, not all action is rationally thought out.




• But action enforces dialogue that leads to critical reflections.

• And the whole process is swirled together. 
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Hospital Visits

• I chronicled this a bit in the discussion groups.

• This is not necessarily an intuitive exercise and needs training. 

• I have been largely influenced by situative approaches through the 

course of my own training. 

• The role of the educator in this system is “to get learners involved 

in a community of practice” (Merriam et. al, 2007, p. 169). 

• As a clergy, the community plays a large role in the formative 

processes that equip me for my job. 

• We have often called it the “show and tell” model. 


• A near identical representation of this method is referred to in our text as 
“cognitive apprenticeships” (pp. 180-182). 

Herschel Rosser 
My Mentor

HOSPITAL 
VISIT 

COACHING

CONGITIVE APPRENTICESHIP Brandt, Farmer, and Buckmaster (1993) propose a five-phase model.  
a.	 Phase 1: Modeling

b.	 Phase 2: Approximating

c.	 Phase 3: Fading

d.	 Phase 4: Self-Directed Learning

e.	 Phase 5: Generalizing
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